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READING STANDARDS

1. Ask and answer questions about key 
details in a text.

The following standards offer a focus for instruction each year and help ensure that students gain adequate exposure to a range 
of texts and tasks. Rigor is also infused through the requirement that students read increasingly complex texts through the 
grades. Students advancing through the grades are expected to meet each year’s gradespecific standards and retain or further develop 
skills and understandings mastered in preceding grades.

KEY IDEAS AND DETAILSLITERATURE Key Ideas and Details

K 1st

1. With prompting and support, ask and 
answerquestions about key details in 
a text.

2. With prompting and support, retell 
familiar stories, including key details.

2. Retell stories, including key details, and 
demonstrate understanding of their 
central message or lesson.

3. Describe characters in a story (e.g., their 
traits, motivations, or feelings) and 
explain how their actions contribute to 
the sequence of events.

3. With prompting and support, identify 
characters, settings, and major events 
in a story.

Craft and Structure
4. Identify words and phrases in stories or 

poems that suggest feelings or appeal to 
the senses. 

5. Explain major differences between books 
that tell stories and books that give 
information, drawing on a wide reading 
of a range of text types.

4. Ask and answer questions about 
unknown words in a text. 

5. Recognize common types of texts (e.g., 
storybooks, poems, fantasy, realistic 
text).

6. Identify who is telling the story at various 
points in a text.

6. With prompting and support, name the 
author and illustrator of a story and 
define the role of each in telling the 
story.

Integration of Knowledge and Ideas
7. Use illustrations and details in a story to 

describe its characters, setting, or events.
7. With prompting and support, describe 

the relationship between illustrations 
and the story in which they appear 
(e.g., what moment in a story an 
illustration depicts).

8. (Not applicable to literature)8. (Not applicable to literature)
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READING STANDARDS
K 1st

9. Compare and contrast the adventures 
and experiences of characters in stories.

9. With prompting and support, compare 
and contrast the adventures and 
experiences of characters in familiar 
stories.

Range of Reading Level & Level of Text Complexity

10. With prompting and support, read prose 
and poetry of appropriate complexity for 
grade 1.

a. Activate prior knowledge  related to 
the information and events in a text.

b. Confirm predictions about what will 
happen next in a text.

10. Actively engage in group reading 
activities with purpose and 
understanding.

a. Activate prior knowledge related 
to the information and events in 
texts.

b. Use illustrations and context to 
make predictions about text.
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READING STANDARDS
KEY IDEAS AND DETAILSINFORMATIONAL TEXT Key Ideas and Details

K 1st

1. Ask and answer questions about key 
details in a text.

1. With prompting and support, ask and 
answer questions about key details in 
a text.

2. With prompting and support, identify 
the main topic and retell key details of 
a text.

3. With prompting and support, describe 
the connection between two 
individuals, events, ideas, or pieces of 
information in a text.

2. Identify the main topic and retell key 
details of a text.

3. Describe the connection between two 
individuals, events, ideas, or pieces of 
information in a text.

Craft and Structure
4. With prompting and support, ask and 

answer questions about unknown 
words in a text. 

5. Identify the front cover, back cover, and 
title page of a book.

6. Name the author and illustrator of a 
text and define the role of each in 
presenting the ideas or information in 
a text.

4. Ask and answer questions to help 
determine or clarify the meaning of 
words and phrases in a text. 

5. Know and use various text structures 
(e.g., sequence) and text features (e.g., 
headings, tables of contents, glossaries, 
electronic menus, icons) to locate key 
facts or information in a text.

6. Distinguish between information 
provided by pictures or other 
illustrations and information provided by 
the words in a text.

Integration of Knowledge and Ideas
7. With prompting and support, describe 

the relationship between illustrations 
and the text in which they appear (e.g., 
what person, place, thing, or idea in 
the text an illustration depicts).

8. With prompting and support, identify 
the reasons an author gives to support 
points in a text.

7. Use the illustrations and details in a text 
to describe its key ideas.

8. Identify the reasons an author gives to 
support points in a text.
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K 1st

READING STANDARDS

9. With prompting and support, identify 
basic similarities in and differences 
between two texts on the same topic 
(e.g., in illustrations, descriptions, or 
procedures).

9. Identify basic similarities in and 
differences between two texts on 
the same topic (e.g., in illustrations, 
descriptions, or procedures).

Range of Reading & Level of text complexity
10. Actively engage in group reading 

activities with purpose and 
understanding.

a. Activate prior knowledge related 
to the information and events in 
texts.

b. Use illustrations and context to 
make predictions about text.

10. With prompting and support, read 
informational texts appropriately 
complex for grade 1.

a. Activate prior knowledge related to 
the information and events in a text.

b. Confirm predictions about what will 
happen next in a text.
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KEY IDEAS AND DETAILSFOUNDATIONAL SKILLS
Print Concepts

READING STANDARDS
These standards are directed toward fostering students’ understanding and working knowledge of concepts of print, the 
alphabetic principle, and other basic conventions of the English writing system. These foundational skills are not an end in and of 
themselves; rather, they are necessary and important components of an effective, comprehensive reading program designed to 
develop proficient readers with the capacity to comprehend texts across a range of types and disciplines. Instruction should be 
differentiated: good readers will need much less practice with these concepts than struggling readers will. The point is to teach 
students what they need to learn and not what they already know—to discern when particular children or activities warrant more 
or less attention.

K 1st

1. Demonstrate understanding of the 
organization and basic features of 
print.

a. Follow words from left to right,  top to 
bottom, and page by page.

b. Recognize that spoken words  are 
represented in written  language by 
specific sequences  of letters.

c. Understand that words are separated 
by spaces in print.

d. Recognize and name all upper- and 
lowercase letters of  the alphabet.

1. Demonstrate understanding of the 
organization and basic features of print.

a. Recognize the distinguishing features 
of a sentence (e.g., first word, 
capitalization, ending punctuation).

Phonological Awareness
2. Demonstrate understanding of 

spoken words, syllables, and sounds 
(phonemes).

a. Recognize and produce rhyming 
words.

b. Count, pronounce, blend, and 
segment syllables in spoken words.

c. Blend and segment onsets and rimes 
of single-syllable spoken words.

d. Blend two to three phonemes into 
recognizable words.

e. Isolate and pronounce the 
initial, medial vowel, and final 
sounds(phonemes) in three-
phoneme (consonent-vowel-
consonent, or CVC) words.* (This 
does not include CVCs ending with 
/l/, /r/, or /x/.)

f. Add or substitute individual sounds 
(phonemes) in simple, one-syllable 
words to make new words.

2. Demonstrate understanding of 
spoken words, syllables, and sounds 
(phonemes).

a. Distinguish long from short vowel 
sounds in spoken single-syllable words.

b. Orally produce single-syllable words 
by blending sounds (phonemes), 
including consonant blends.

c. Isolate and pronounce initial, medial 
vowel, and final sounds(phonemes) in 
spoken single-syllable words.

d. Segment spoken single-syllable words 
into their complete sequence of 
individual sounds (phonemes).
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K 1st

READING STANDARDS

Phonics & Word Recognition

3. Know and apply grade-level phonics 
and word analysis skills in decoding 
words both in isolation and in text.

a. Demonstrate basic knowledge   
of one-to-one letter-sound 
correspondences by producing 
the primary or many of the most 
frequent sound for each consonant.

b. Associate the long and short sounds 
with common spellings (graphemes) 
for the five major vowels.*

c. Read common high frequency words 
by sight (e.g., the, of, to, you, she, my, 
is, are, do, does).

d. Distinguish between similarly spelled 
words by identifying the sounds of 
the letters that differ.

Fluency
4. Read emergent-reader texts with 

purpose and understanding.

3. Know and apply grade-level phonics and 
word analysis skills in decoding words 
both in isolation and in text.

a. Know the spelling-sound 
correspondences for common 
consonant digraphs.

b. Decode regularly spelled one-syllable 
words.

c. Know final -e and common vowel team 
conventions for representing long 
vowel sounds.

d. Use knowledge that every syllable must 
have a vowel sound to determine the 
number of syllables in a printed word.

e. Decode two-syllable words following 
basic patterns by breaking the words 
into syllables.

f. Read words with inflectional endings.
g. Recognize and read grade-appropriate 

irregularly spelled words.

4. Read with sufficient accuracy and fluency 
to support comprehension.

a. Read on-level text with purpose and 
understanding.

b. Read on-level text orally with accuracy, 
appropriate rate, and expression on 
successive readings.

c. Use context to confirm or self-correct 
word recognition and understanding, 
rereading as necessary.
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WRITING STANDARDS
The following standards for K–5 offer a focus for instruction each year to help ensure that students gain adequate mastery of a 
range of skills and applications. Each year in their writing, students should demonstrate increasing sophistication in all aspects of 
language use, from vocabulary and syntax to the development and organization of ideas, and they should address increasingly 
demanding content and sources. Students advancing through the grades are expected to meet each year’s grade-specific standards 
and retain or further develop skills and understandings mastered in preceding grades. The expected growth in student writing ability 
is reflected both in the standards themselves and in the collection of annotated student writing samples in Appendix C.

KEY IDEAS AND DETAILSWRITING Text Types & Purposes

K 1st
1. Use a combination of drawing, 

dictating, and writing to compose 
opinion pieces in which they tell a 
reader the topic or the name of the 
book they are writing about and state 
an opinion or preference about the 
topic or book (e.g., My favorite book 
is . . .).

2. Use a combination of drawing, 
dictating, and writing to compose 
informative/explanatory texts in which 
they name what they are writing about 
and supply some information about 
the topic.

1. Write opinion pieces in which they 
introduce the topic or name the book 
they are writing about, state an opinion, 
supply a reason for the opinion, and 
provide some sense of closure.

2. Write informative explanatory texts in 
which they name a topic, supply some 
facts about the topic, and provide some 
sense of closure.

3. Use a combination of drawing, 
dictating, and writing to narrate a 
single event or several loosely linked 
events, tell about the events in the 
order in which they occurred, and 
provide a reaction to what happened.

3. Write narratives in which they recount 
two or more appropriately sequenced 
events, include some details regarding 
what happened, use temporal words to 
signal event order, and provide some 
sense of closure.

Production & Distribution of Writing
4. (Begins in grade 2)

5. With guidance and support from adults, 
respond to questions and suggestions 
from peers and add details to 
strengthen writing as needed.

4. (Begins in grade 2)

5. With guidance and support from adults, 
focus on a topic, respond to questions 
and suggestions from peers, and add 
details to strengthen writingas needed.



9

6. With guidance and support from adults, 
explore a variety of digital tools to 
produce and publish writing, including 
in collaboration with peers.

6. With guidance and support from adults, 
use a variety of digital tools to produce 
and publish writing, including in 
collaboration with peers.

K 1st

WRITING STANDARDS

Research to Build & Present Knowledge

Range of Writing

7. Participate in shared research and 
writing projects (e.g., explore a number 
of books by a favorite author and 
express opinions about them).

8. With guidance and support from adults, 
recall information from experiences 
or gather information from provided 
sources to answer a question.

9. (Begins in grade 4)

9. (Begins in grade 2)

7. Participate in shared research and writing 
projects (e.g., explore a number of “how-
to” books on a given topic and use them 
to write a sequence of instructions).

10. (Begins in grade 2).

8. With guidance and support from adults, 
recall information from experiences 
or gather information from provided 
sources to answer a question.

8. (Begins in grade 4)
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speaking & listening
The following standards offer a focus for instruction each year to help ensure that students gain adequate mastery of a range of 
skills and applications. Students advancing through the grades are expected to meet each year’s grade-specific standards and retain 
or further develop skills and understandings mastered in preceding grades.

K 1st

Comprehension & Collaboration
1. Participate in collaborative 

conversations with diverse partners 
about kindergarten topics and texts 
with peers and adults in small and 
larger groups.

a. Follow agreed-upon rules for 
discussions (e.g., listening to others 
and taking turns speaking about the 
topics and texts under discussion).

b. Continue a conversation through 
multiple exchanges.

1. Participate in collaborative conversations 
with diverse partners about grade 1 
topics and texts with peers and adults in 
small and larger groups.

a. Follow agreed-upon rules for 
discussions (e.g., listening to others 
with care, speaking one at a time 
about the topics and texts under 
discussion).

b. Build on others’ talk in conversations by 
responding to the comments of others 
through multiple exchanges.

c. Ask questions to clear up any confusion 
about the topics and texts under 
discussion.

2. Confirm understanding of a text read 
aloud or information presented orally 
or through other media by asking 
and answering questions about key 
details and requesting clarification if 
something is not understood.

a. Understand and follow one- and 
two-step oral directions

2. Ask and answer questions about 
key details in a text read aloud or 
information presented orally or through 
other media.

a. Give, restate, and follow simple two-
step directions

3. Ask and answer questions about what a 
speaker says in order to gather additional 
information or clarify something that is 
not understood.

3. Ask and answer questions in order to 
seek help, get information, or clarify 
something that is not understood.

Presentation of Knowledge & Ideas
4. Describe familiar people, places, things, 

and events and, with prompting and 
support, provide additional detail.

5. Add drawings or other visual displays 
to descriptions as desired to provide 
additional detail.

4. Describe people, places, things, and 
events with relevant details, expressing 
ideas and feelings clearly.

a. Memorize and recite poems, rhymes, and 
songs with expression.

5. Add drawings or other visual displays to 
descriptions when appropriate to clarify 
ideas, thoughts, and feelings.

6. Speak audibly and express thoughts, 
feelings, and ideas clearly.

6. Produce complete sentences when 
appropriate to task and situation. 
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language standards
The following standards for grades K–5 offer a focus for instruction each year to help ensure that students gain adequate 
mastery of a range of skills and applications. Students advancing through the grades are expected to meet each year’s grade-specific 
standards and retain or further develop skills and understandings mastered in preceding grades. Beginning in grade 3, skills and 
understandings that are particularly likely to require continued attention in higher grades as they are applied to increasingly 
sophisticated writing and speaking are marked with an asterisk (*). 

K 1st

Conventions of Standard English
1. Demonstrate command of the 

conventions of standard English 
grammar and usage when writing or 
speaking.

a. Print many upper- and lowercase 
letters.

b. Use frequently occurring nouns and 
verbs.

c. Form regular plural nouns orally by 
adding /s/ or /es/ (e.g., dog, dogs; 
wish, wishes).

d. Understand and use question words 
(interrogatives) (e.g., who, what, 
where, when, why, how).

e. Use the most frequently occurring 
prepositions (e.g., to, from, in, out, on, 
off, for, of, by, with).

f. Produce and expand complete 
sentences in shared language 
activities.

1. Demonstrate command of the 
conventions of standard English 
grammar and usage when writing or 
speaking.

a. Print all upper- and lowercase letters.
b. Use common, proper, and possessive 

nouns.
c. Use singular and plural nouns with 

matching verbs in basic sentences 
(e.g., He hops; We hop).

d. Use personal (subject, object), 
possessive, and indefinite pronouns 
(e.g., I, me, my; they, them, their, 
anyone, everything).

e. Use verbs to convey a sense of past, 
present, and future (e.g., Yesterday 
I walked home; Today I walk home; 
Tomorrow I will walk home).

f. Use frequently occurring adjectives.
g. Use frequently occurring conjunctions 

(e.g., and, but, or, so, because).
h. Use determiners (e.g., articles, 

demonstratives).
i. Use frequently occurring prepositions 

(e.g., during, beyond, toward).
j. Produce and expand complete 

simple and compound declarative, 
interrogative, imperative, and 
exclamatory sentences in response to 
prompts.

2. Demonstrate command of the 
conventions of standard English 
capitalization, punctuation, and 
spelling when writing.

a. Capitalize the first word in a sentence 
and the pronoun I.

b. Recognize and name end 
punctuation.

c. Write a letter or letters for most 
consonant and short-vowel sounds 
(phonemes).

d. Spell simple words phonetically, 
drawing on knowledge of sound-
letter  relationships.

2. Demonstrate command of the 
conventions of standard English 
capitalization, punctuation, and spelling 
when writing.

a. Capitalize dates and names of people.
b. Use end punctuation for sentences.
c. Use commas in dates and to separate 

single words in a series.
d. Use conventional spelling for words 

with common spelling patterns and for 
frequently occurring irregular words.

e. Spell untaught words phonetically, 
drawing on phonemic awareness and 
spelling conventions.
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K 1st

language standards

Knowledge of Language

Vocabulary Acquisition and Use
4. Determine or clarify the meaning of 

unknown and multiple-meaning words 
and phrases based on kindergarten 
reading and content.

a. Identify new meanings for familiar 
words and apply them  accurately 
(e.g., knowing duck is a bird and 
learning the verb to duck).

b. Use the most frequently occurring 
inflections and affixes (e.g., -ed, -s, 
re-, un-, pre-, -ful,-less) as a clue to the 
meaning of an unknown word.

3. (Begins in grade 2) 3. (Begins in grade 2)

4. Determine or clarify the meaning of 
unknown and multiple-meaning words 
and phrases based on grade 1 reading 
and content, choosing flexibly from an 
array of strategies.

a. Use sentence-level context as a clue to 
the meaning of a word or phrase.

b. Use frequently occurring affixes as a 
clue to the meaning of a word.

c. Identify frequently occurring root words 
(e.g., look) and their inflectional forms 
(e.g., looks,looked, looking).

5. With guidance and support from 
adults, explore word relationships and 
nuances in word meanings.

a. Sort common objects into categories 
(e.g., shapes, foods) to gain a sense 
of the concepts the categories 
represent.

b. Demonstrate understanding of 
frequently occurring verbs and 
adjectives by relating them to their 
opposites (antonyms).

c. Identify real-life connections between 
words and their use (e.g., note places 
at school that are colorful).

d. Distinguish shades of meaning among 
verbs describing the same general 
action (e.g., walk, march, strut, prance) 
by acting out the meanings.

5. With guidance and support from adults, 
demonstrate understanding of word 
relationships and nuances in word 
meanings.

a. Sort words into categories (e.g., colors, 
clothing) to gain a sense of the 
concepts the categories represent.

b. Define words by category and by one 
or more key attributes (e.g., a duck is 
a bird that swims; a tiger is a large cat 
with stripes).

c. Identify real-life connections between 
words and their use (e.g., note places 
at home thatare cozy).

d. Distinguish shades of meaning among 
verbs differing in manner (e.g., look, 
peek, glance, stare, glare, scowl) 
and adjectives differing inintensity 
(e.g., large, gigantic) by defining or 
choosing them or by acting out the 
meanings.

6. Use words and phrases acquired 
through conversations, reading and 
being read to, and responding to texts.

6. Use words and phrases acquired through 
conversations, reading and being read 
to, and responding to texts, including 
using frequently occurring conjunctions 
to signal simple relationships (e.g., I 
named my hamster Nibblet because she 
nibbles too much because she likes that).
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Mathematics STANDARDS

Toward greater focus and coherence

Mathematics experiences in early childhood settings should concentrate on (1) number (which includes whole number, operations, 
and relations) and (2) geometry, spatial relations, and measurement, with more mathematics learning time devoted to number than to 
other topics. Mathematical process goals should be integrated in these content areas.
                                                                                                                                                         —National Research Council, 2009

The composite standards [of Hong Kong, Korea and Singapore] have a number of features that can inform an international benchmarking 
process for the development of K–6 mathematics standards in the U.S. First, the composite standards concentrate the early learning of 
mathematics on the number, measurement, and geometry strands with less emphasis on data analysis and little exposure to algebra. 
The Hong Kong standards for grades 1–3 devote approximately half the targeted time to numbers and almost all the time remaining to 
geometry and measurement.
                                                                                                                                                — Ginsburg, Leinwand and Decker, 2009

Because the mathematics concepts in [U.S.] textbooks are often weak, the presentation becomes more mechanical than is ideal.  
We looked at both traditional and non-traditional textbooks used in the US and found this conceptual weakness in both.
                — Ginsburg et al., 2005

There are many ways to organize curricula. The challenge, now rarely met, is to avoid those that distort mathematics and turn off 
students.
                                       — Steen, 2007

For over a decade, research studies of mathematics education in high-performing countries have pointed to the conclusion that 
the mathematics curriculum in the United States must become substantially more focused and coherent in order to improve 
mathematics achievement in this country. To deliver on the promise of common standards, the standards must address the 
problem of a curriculum that is “a mile wide and an inch deep.” These Standards are a substantial answer to that challenge.

It is important to recognize that “fewer standards” are no substitute for focused standards. Achieving “fewer standards” would be 
easy to do by resorting to broad, general statements. Instead, these Standards aim for clarity and specificity.

Assessing the coherence of a set of standards is more difficult than assessing their focus. William Schmidt and Richard Houang 
(2002) have said that content standards and curricula are coherent if they are:

articulated over time as a sequence of topics and performances that are logical and reflect, where appropriate, the 
sequential or hierarchical nature of the disciplinary content from which the subject matter derives. That is, what and how 
students are taught should reflect not only the topics that fall within a certain academic discipline, but also the key ideas 
that determine how knowledge is organized and generated within that discipline. This implies that “to be coherent,” a set of 
content standards must evolve from particulars (e.g., the meaning and operations of whole numbers, including simple math 
facts and routine computational procedures associated with whole numbers and fractions) to deeper structures inherent in 
the discipline. These deeper structures then serve as a means for connecting the particulars (such as an understanding of the 
rational number system and its properties). (emphasis added)

These Standards endeavor to follow such a design, not only by stressing conceptual understanding of key ideas, but also by 
continually returning to organizing principles such as place value or the laws of arithmetic to structure those ideas.

In addition, the “sequence of topics and performances” that is outlined in a body of mathematics standards must also respect 
what is known about how students learn. As Confrey (2007) points out, developing “sequenced obstacles and challenges for 
students…absent the insights about meaning that derive from careful study of learning, would be unfortunate and unwise.” 
In recognition of this, the development of these Standards began with research-based learning progressions detailing what is 
known today about how students’ mathematical knowledge, skill, and understanding develop over time.

KEY IDEAS AND DETAILSIntroduction
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Mathematics STANDARDS
Understanding mathematics

These Standards define what students should understand and be able to do in their study of mathematics. Asking a student to 
understand something means asking a teacher to assess whether the student has understood it. But what does mathematical 
understanding look like? One hallmark of mathematical understanding is the ability to justify, in a way appropriate to the 
student’s mathematical maturity, why a particular mathematical statement is true or where a mathematical rule comes from. 
There is a world of difference between a student who can summon a mnemonic device to expand a product such as (a + b)(x 
+ y) and a student who can explain where the mnemonic comes from. The student who can explain the rule understands the 
mathematics, and may have a better chance to succeed at a less familiar task such as expanding (a + b + c)(x + y). Mathematical 
understanding and procedural skill are equally important, and both are assessable using mathematical tasks of sufficient richness.

The Standards set grade-specific standards but do not define the intervention methods or materials necessary to support 
students who are well below or well above grade-level expectations. It is also beyond the scope of the Standards to define the full 
range of supports appropriate for English language learners and for students with special needs. At the same time, all students 
must have the opportunity to learn and meet the same high standards if they are to access the knowledge and skills necessary 
in their post-school lives. The Standards should be read as allowing for the widest possible range of students to participate fully 
from the outset, along with appropriate accommodations to ensure maximum participaton of students with special education 
needs. For example, for students with disabilities reading should allow for use of Braille, screen reader technology, or other 
assistive devices, while writing should include the use of a scribe, computer, or speech-to-text technology. In a similar vein, 
speaking and listening should be interpreted broadly to include sign language. No set of grade-specific standards can fully reflect 
the great variety in abilities, needs, learning rates, and achievement levels of students in any given classroom. However, the 
Standards do provide clear signposts along the way to the goal of college and career readiness for all students.
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Mathematics STANDARDS

In Kindergarten, instructional time should focus on two critical areas: (1) representing and comparing whole numbers, 
initially with sets of objects; (2) describing shapes and space. More learning time in Kindergarten should be devoted to 
number than to other topics.

1.	 Students use numbers, including written numerals, to represent quantities and to solve quantitative problems, such as 
counting objects in a set; counting out a given number of objects; comparing sets or numerals; and modeling simple 
joining and separating situations with sets of objects, or eventually with equations such as 5 + 2 = 7 and 7 – 2 = 5. 
(Kindergarten students should see addition and subtraction equations, and student writing of equations in kindergarten 
is encouraged, but it is not required.) Students choose, combine, and apply effective strategies for answering quantitative 
questions, including quickly recognizing the cardinalities of small sets of objects, counting and producing sets of given 
sizes, counting the number of objects in combined sets, or counting the number of objects that remain in a set after some 
are taken away.

2.	 Students describe their physical world using geometric ideas (e.g., shape, orientation, spatial relations) and vocabulary. 
They identify, name, and describe basic two-dimensional shapes, such as squares, triangles, circles, rectangles, and 
hexagons, presented in a variety of ways (e.g., with different sizes and orientations), as well as three-dimensional shapes 
such as cubes, cones, cylinders, and spheres. They use basic shapes and spatial reasoning to model objects in their 
environment and to construct more complex shapes.

KEY IDEAS AND DETAILSKindergarten - Overview
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KEY IDEAS AND DETAILSCounting & Cardinality

1. 	 Count to 100 by ones and tens.

2. 	 Count forward beginning from a given number within the known sequence (instead of having to begin 
at 1).

3. 	 Write numbers from 0 to 20. Represent a number of objects with a written numeral 0-20 (with 0 representing a count 
of no objects).

4. 	 Understand the relationship between numbers and quantities; connect counting to cardinality.
a. 	 When counting objects, say the number names in the standard order, pairing each object with one and only one 

number name and each number name with one and only one object.
b. 	Understand that the last number name said tells the number of objects counted. The number of objects is the 

same regardless of their arrangement or the order in which they were counted.
c. 	 Understand that each successive number name refers to a quantity that is one larger.

5. 	 Count to answer “how many?” questions about as many as 20 things arranged in a line, a rectangular array, or a circle, 
or as many as 10 things in a scattered configuration; given a number from 1–20, count out that many objects.

Know number names and the 
count sequence.

Compare numbers.

Count to tell the number of objects.

6. 	 Identify whether the number of objects in one group is greater than, less than, or equal to the number  of objects in 
another group, e.g., by using matching and counting strategies.1

7. 	 Compare two numbers between 1 and 10 presented as written numerals.

Mathematics STANDARDS
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______________________________________________ 	
1Include groups with up to ten objects.
2Drawings need not show details, but should show the mathematics in the problem.
(This applies wherever drawings are mentioned in the Standards.)

Mathematics STANDARDS
Operations & Algebraic Thinking

1. 	 Represent addition and subtraction with objects, fingers, mental images, drawings2, sounds (e.g., claps). acting out 
situations, verbal explanations, expressions or equations. 

2. 	 Solve addition and subtraction word problems, and add and subtract within 10, e.g., by using objects or drawings to 
represent the problem.

3. 	 Decompose numbers less than or equal to 10 into pairs in more than one way, e.g., by using objects or drawings, and 
record each decomposition by a drawing or equation (e.g., 5 = 2 + 3 and 5 = 4 + 1).

4. 	 For any number from 1 to 9, find the number that makes 10 when added to the given number, e.g., by using objects or 
drawings, and record the answer with a drawing or equation.

5. 	 Fluently add and subtract within 5.

Understand addition as putting together 
and adding to, and understand subtraction as taking apart and taking from.
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Mathematics STANDARDS
KEY IDEAS AND DETAILSNumber & Operations 

in Base Ten Work with numbers 11–19 to gain 
foundations for place value.

1. 	 Compose and decompose numbers from 11 to 19 into ten ones and some further ones, e.g., by using objects or 
drawings, and record each composition or decomposition by a drawing or equation (e.g., 18 = 10 + 8); understand that 
these numbers are composed of ten ones and one, two, three, four, five, six, seven, eight, or nine ones.

Describe and compare measurable attributes.

Classify objects and count the number of 
objects in each category.

Measurement & Data

1. 	 Describe measurable attributes of objects, such as length or weight. Describe several measurable attributes of a single object.

2. 	 Directly compare two objects with a measurable attribute in common, to see which object has “more  of”/“less of” the attribute, 
and describe the difference. For example, directly compare the heights of two children and describe one child as taller/shorter.

3. 	 Classify objects into given categories; count the numbers of objects in each category and sort the  categories by 
count3. 

4. 	 Demonstrate an understanding of concepts time (e.g., morning, afternoon, evening, today,  yesterday, tomorrow, 
week, year) and tools that measure time (e.g., clock, calendar). (CAStandard MG 1.2)
a. 	 Name the days of the week. (CA-Standard MG 1.3)
b. 	 Identify the time (to the nearest hour) of everyday events (e.g., lunch time is 12 o’clock, bedtime is 8 o’clock at night).
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______________________________________________ 	

3Limit category counts to be less than or equal to 10.

Analyze, compare, create, and compose shapes.

4. 	 Analyze and compare two- and three-dimensional shapes, in different sizes and orientations, using
	 informal language to describe their similarities, differences, parts (e.g., number of sides and
	 vertices/“corners”) and other attributes (e.g., having sides of equal length).

5.	 Model shapes in the world by building shapes from components (e.g., sticks and clay balls) and
	 drawing shapes.

6.	 Compose simple shapes to form larger shapes. For example, “Can you join these two triangles with full
	 sides touching to make a rectangle?”

Mathematics STANDARDS
Identify and describe shapes (squares, circles, triangles, 

rectangles, hexagons, cubes, cones,cylinders, and spheres).

Geometry

1. 	 Describe objects in the environment using names of shapes, and describe the relative positions of  these objects using 
terms such as above, below, beside, in front of, behind, and next to.

2.	 Correctly name shapes regardless of their orientations or overall size.

3.	 Identify shapes as two-dimensional (lying in a plane, “flat”) or three-dimensional (“solid”).
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